EDUC 646 Laboratory Practicum in Teaching the Gifted 
 

COURSE DESCRIPTION:
Lecture and supervised practicum with individuals and small groups. Includes informal assessment, curriculum planning, development and implementation, and counseling. 
COURSE PREREQUISITES: Prerequisites: Education 648 and 649 TAKEN AT SLU or permission of the INSTRUCTOR AND DEPARTMENT HEAD.
TEXTBOOK(S): 

· Van Tassel-Baska, J. (1994). Comprehensive curriculum for gifted learners. Boston, MA: Allyn & Bacon.
COURSE OBJECTIVES:
Upon completion of the course the prospective teacher of gifted students will be able to: 

1. Identify and use information pertaining to the characteristics and needs of gifted students TO develop effective educational activities.
2. Interpret assessment tools that examine the interests and learning styles of gifted students.
3. Develop a curriculum that is appropriate for gifted students.
4. Implement a unit that integrates gifted education models, gifted education strategies, and content and subject matter.
5. Organize and use specific activities that enhance the development of creative thinking, critical thinking, interpersonal capabilities, and intrapersonal capabilities.
6. Select and use commercial materials developed for gifted students.
7. Utilize effective teaching techniques when interacting with gifted students.
8. Utilize a variety of evaluation tools when evaluating the performance of gifted students.
9. Judge the effect of gifted models and strategies once implemented.
PERFORMANCE OUTCOMES
The learner will exhibit competency by completing the following projects:
Mini Course- (200 points)
Construct a mini-course unit in an area to be predetermined by you and the instructor ahead of time. The mini-course must follow format delineated in EDUC 649 and must included detailed descriptive lesson plans that follow the format provided. The mini-course must be structured around an original, thematic, conceptual interdisiciplinary unit 

· It must have at least one simulation type activity  

· It must have at least one affective activity 

· It must have at least one leadership activity 

· It must include at least one learning center that  

        · consists of tiered activities based on interest or readiness levels that 
        · includes choice of activities base upon multiple intelligences
· It must include activities on differeing levels of thinking according to Bloom's taxonomy
· There must be some type of culminating project/collection/portfolio/presentation that your group can present and/or display on the last day of the practicum. Lesson plans must follow format to be provided. 

Gifted Student Profile Summary Progress Report - (50 points)
Administer an inventory that examines interests, learning styles, etc. at the beginning of the mini-course. Analyze collected data pertaining to the characteristics, learning styles, and interests of the students. And write a profile of each student. Observe students interacting and engaged in learning task and write and hand in reflections on a daily basis. Analyze the information and compose a progress report sheet at the end of the practicum that consists of all the evaluation compiled throughout the mini-course. This must be turned in as hard copy and on a disk using Microsoft Word.  

Reflections on Unit Content and Teaching
Write a two-to-three page double-spaced narrative of your teaching experiences using the mini-course you designed judging the effects of the strategies you employed in this experience. 

ACCOMMODATIONS: 

If you are a qualified student with a disability seeing accommodations under the Americans with Disabilities Act, you are required to self-identify with the Office of Student Life, Room 203, Student Union. 

SPECIAL EXPECTATIONS OR REQUIREMENTS: 

· This course is considered a term-two course for purposes of actual implementation of the practicum. However, it will be considered a full-term course for purposes of preparation for the term-two practicum experience. It will be necessary for all students to meet during the first week of term one classes to receive the course syllabus and other instructions for this course. 

· Mini-course lesson plans and materials and supply lists will be due the Friday of the second week of term one in order to order materials and equipment and approve lesson plans for the practicum. 

· Any revisions necessary after review of these lesson plans will be due back to the instructor on the Friday of the third week of term one. 

· There will be a group meeting of all practicum teachers on the Saturday prior to the actual practicum experience so that teachers can inventory supplies and set-up classrooms for practicum experience. 

· Teachers will have one week after the actual practicum experience occurs to turn in final copies of lesson plans, daily evaluations, and reflection assignments. 
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